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Abstract 
The National Education Policy (NEP) 2020 marks a paradigm shift in India's education landscape, with teacher 

education at its core. This research investigates the key reforms proposed under NEP 2020 and their implications 

for teacher education institutions (TEIs), focusing specifically on Kanpur district. Employing a mixed-methods 

design, the study collected quantitative data from 50 B.Ed. students and conducted qualitative interviews with 

policymakers and teacher educators. The research sought to assess student awareness, attitudes, and perceptions 

of institutional readiness regarding NEP implementation. 

Findings reveal a significant difference in awareness levels between students from government and private TEIs, 

with government institution students demonstrating higher policy literacy. While the majority of students 

expressed optimism about the policy’s potential to enhance teacher education quality, concerns about 

institutional readiness and implementation challenges were prominent. Cross-tabulations and t-tests showed a 

statistically significant relationship between institution type and awareness levels (p < 0.01), and thematic 

analysis from interviews highlighted issues such as faculty training gaps, resource limitations, and resistance to 

change. 

The study concludes that although NEP 2020 presents a transformative vision, effective policy execution depends 

on capacity-building, stakeholder engagement, and curriculum realignment. The research contributes to the 

emerging discourse on NEP 2020 by offering data-driven insights into its early reception and the readiness of 

teacher education systems at the grassroots level. 

 

Keywords: NEP 2020, teacher education, B.Ed., policy implementation, institutional readiness, TEIs, Kanpur 

 

I. Introduction 
Background of Education Policy in India 

Education policy in India has undergone significant transformations since independence, reflecting the 

evolving aspirations of the nation and the socio-economic challenges it faces. The foundational education 

policies—the University Education Commission (1948-49), the Secondary Education Commission (1952-53), and 

the Education Commission (1964-66)—set the tone for India’s education development. These culminated in the 

National Policy on Education (NPE) 1968, which emphasized compulsory education and teacher training, and 

later the NPE 1986 (revised in 1992), which focused on equalizing access to education and enhancing teacher 

quality (Tilak, 2015). These policies laid the foundation for expanding educational access and democratizing 

learning opportunities. 

Despite several initiatives under these policies, such as the Sarva Shiksha Abhiyan (SSA) and Rashtriya 

Madhyamik Shiksha Abhiyan (RMSA), challenges persisted in terms of teacher quality, infrastructure, and 

accountability. India’s education system, especially in the public sector, struggled with underqualified teachers, 

inadequate pedagogical training, and a lack of contextual relevance in curriculum (Kingdon, 2020). These 

shortcomings became particularly evident in the global assessments of learning outcomes, such as ASER and 

PISA, which revealed foundational gaps in teaching-learning processes. 

The advent of the Right to Education (RTE) Act, 2009 further institutionalized the focus on free and 

compulsory education, but it fell short in strengthening teacher capacity, thereby affecting classroom quality 

(Ramachandran & Sinha, 2018). It became increasingly clear that policy reforms needed to be aligned with 

pedagogical realities, professional development, and the integration of holistic education ideals. The culmination 
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of these reflections led to the drafting of the National Education Policy (NEP) 2020, which marks a paradigm 

shift in India’s education planning and explicitly redefines teacher education as central to systemic reform. 

 

Importance of Teacher Education in Nation-Building 

Teachers are universally recognized as the cornerstone of a strong educational system and, by extension, 

a progressive nation. In the Indian context, the role of the teacher transcends classroom instruction; teachers are 

considered nation-builders, responsible for shaping the values, ethics, and intellect of future generations. As stated 

in UNESCO’s Global Education Monitoring Report (2020), effective teacher education is indispensable for the 

sustainable development of any country. The quality of teaching is directly linked to learning outcomes, equity in 

education, and the holistic development of learners (Darling-Hammond, 2017). 

India’s demographic dividend—with over 250 million school-going children—necessitates that teachers 

be equipped not only with content knowledge but also with 21st-century skills, emotional intelligence, and 

contextual understanding. Yet, teacher education in India has long been plagued by outdated curricula, minimal 

exposure to pedagogical innovation, and commercialized teacher training colleges that prioritize profits over 

pedagogy (Jhingran, 2016). According to a study by Kumar and Azad (2018), over 90% of teacher education 

institutions (TEIs) were found to be functioning below regulatory standards, contributing to the poor preparedness 

of new teachers. 

Moreover, national identity and social cohesion—essential components of nation-building—are deeply 

shaped by what and how teachers teach. The absence of reflective practice, multicultural awareness, and 

democratic values in teacher training results in classrooms that fail to nurture inclusive citizenship. With rising 

socio-cultural diversities, it becomes even more imperative to reform teacher education to prepare educators who 

are competent, compassionate, and committed to equity and excellence (Batra, 2020). The NEP 2020, therefore, 

positions teacher education as not just a professional requirement but a moral imperative in shaping India's 

educational and societal future. 

 

Overview of NEP 2020 

The National Education Policy 2020, the first comprehensive education policy of the 21st century in 

India after a gap of 34 years, represents a radical departure from previous frameworks. Rooted in the vision of 

"access, equity, quality, affordability, and accountability," the policy aims to overhaul the education system to 

meet the demands of the 21st century. It emphasizes multidisciplinary learning, foundational literacy, early 

childhood care, vocational training, and research innovation across levels of education (Ministry of Education, 

2020). 

One of the most groundbreaking aspects of NEP 2020 is its approach to teacher education. The policy 

calls for the establishment of high-quality teacher education institutions in multidisciplinary settings. It proposes 

a four-year integrated B.Ed. degree as the minimum qualification for teachers by 2030, integrating theory and 

practice, arts and sciences, and content and pedagogy (Goel, 2021). This model is expected to replace the 

fragmented and transactional model of teacher preparation currently in practice. 

Additionally, the NEP introduces the National Professional Standards for Teachers (NPST), a 

landmark initiative to ensure performance benchmarks and continuous professional development. The National 

Mission for Mentoring (NMM) is another reform, aiming to provide peer mentoring and guidance to teachers, 

especially in rural and underprivileged areas. Furthermore, the policy encourages the use of digital tools and 

platforms, recognizing the transformative potential of educational technology (Bansal & Bhardwaj, 2021). 

Another critical aspect of NEP 2020 is the emphasis on holistic and experiential learning, requiring a 

shift from rote learning to conceptual understanding. This has deep implications for how teachers are trained, as 

they must be equipped to facilitate active, inclusive, and inquiry-based learning. Hence, the transformation 

envisioned in the policy requires a fundamental reconceptualization of the content, process, and structure of 

teacher education. 

 

II. Justification for Studying Teacher Education within NEP 2020 
Studying the NEP 2020’s vision for teacher education is essential for several reasons. Firstly, the quality 

of teacher education directly affects classroom instruction, learning outcomes, and educational equity. According 

to a report by the Tata Institute of Social Sciences (TISS, 2021), poorly trained teachers are unable to implement 

child-centered pedagogies or inclusive practices, which are at the heart of the NEP’s goals. 

Secondly, NEP 2020 introduces a structural transformation of teacher training by rooting it in 

multidisciplinary and research-oriented universities, thus blurring the artificial boundary between subject 

knowledge and pedagogy (Chattopadhyay, 2022). This new framework aims to elevate teaching to the level of a 

respected profession. Hence, any study that seeks to assess the policy’s success must begin by interrogating its 

assumptions and proposals regarding teacher education. 
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Thirdly, teacher education serves as a lens to evaluate the implementation feasibility of NEP 2020. 

Policy vision alone is insufficient; its realization depends on institutional capacity, stakeholder buy-in, and 

financial investment. As Gupta and Singh (2022) argue, reforms in teacher education will determine the policy's 

scalability, especially in underserved rural and tribal regions. 

Finally, examining teacher education within NEP 2020 allows researchers to explore critical questions 

around social justice, decentralization, professional autonomy, and accountability. Will the reforms 

democratize access to quality education or reinforce existing hierarchies? Will centralization of standards 

undermine contextual diversity? These are pressing questions that necessitate scholarly inquiry. 

Therefore, the study of teacher education in the context of NEP 2020 is not only academically relevant 

but also crucial for informed policymaking, stakeholder engagement, and future research trajectories. 

 

III. Statement of the Problem 
Despite its visionary outlook, the implementation of NEP 2020 raises serious questions regarding the 

practicability and preparedness of India’s teacher education landscape. A majority of teacher training 

institutions (over 15,000 as of 2020) suffer from substandard infrastructure, lack of qualified faculty, and outdated 

curricula (Agarwal & Sharma, 2021). Transforming these institutions into multidisciplinary hubs within a decade 

is a logistical and financial challenge that remains underexplored in policy documents. 

Furthermore, the introduction of the four-year integrated B.Ed. degree—while academically robust—

faces several challenges. These include institutional resistance, the need for curriculum restructuring, and the 

alignment of existing two-year B.Ed. and diploma programs with the new model (Kumar, 2021). There is also the 

ambiguity around the fate of current teacher educators and faculty members who may lack the qualifications 

or training required to implement the new curriculum. 

The National Professional Standards for Teachers (NPST), although promising in intent, lack clarity 

regarding evaluation criteria, implementation bodies, and alignment with state-specific teacher evaluation systems 

(Mehta & Rao, 2022). The policy also assumes that technological tools can be seamlessly integrated into 

classrooms without considering the digital divide, especially in rural and tribal areas. 

Moreover, teacher autonomy and accountability remain contentious issues. While NEP 2020 

emphasizes empowering teachers as curriculum designers and facilitators, it does not adequately address the 

bureaucratic culture, political interference, and administrative control that often curtail professional freedom 

(Batra, 2020). 

In light of these challenges, this research seeks to explore the following central problem: How feasible and 

effective are the teacher education reforms proposed in NEP 2020 in transforming the quality of teaching 

and learning in India’s diverse educational landscape? This study aims to critically analyze the policy vision, 

implementation challenges, and structural changes required to achieve the transformative potential of NEP 2020. 

 

IV. Objectives of the Study 
The present study seeks to critically analyze the transformation proposed in teacher education under the National 

Education Policy (NEP) 2020. The primary objective is to understand how the policy reimagines the teacher 

preparation process in India, both structurally and pedagogically. The specific objectives of the study are as 

follows: 

1. To examine the key provisions of NEP 2020 regarding teacher education:This includes a review of 

foundational reforms, such as the introduction of a four-year integrated B.Ed. degree, the establishment of 

multidisciplinary institutions, and the regulatory framework for teacher education. 

2. To analyze how NEP 2020 envisions changes in teacher training institutions (TEIs):The study 

investigates structural and administrative reforms in TEIs, such as their integration into Higher Education 

Institutions (HEIs), quality assurance mechanisms, and expected changes in curriculum, assessment, and 

pedagogy. 

3. To explore the implications for pre-service and in-service teacher development:This objective 

focuses on the dual track of teacher development – pre-service training and continuous professional development 

(CPD) – and how NEP 2020 seeks to enhance teacher competency, subject knowledge, and pedagogical skills 

throughout the teaching career. 

4. To identify potential implementation challenges:The study seeks to highlight barriers in 

operationalizing NEP 2020 reforms in teacher education, such as infrastructural limitations, institutional 

readiness, resistance to change, and state-level variations in policy execution. 

 

V. Research Questions/Hypotheses 
The research is guided by a set of key questions that delve into the theoretical and practical implications of the 

NEP 2020 reforms for teacher education. These questions provide a framework to assess the transformative vision 

of NEP 2020 and its feasibility within the Indian educational context. 
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1. How does NEP 2020 redefine the structure and scope of teacher education in India?This question 

aims to explore how the policy restructures teacher education, including its duration, content, pedagogical 

orientation, and institutional framework. 

2. What are the expected impacts on teacher quality and pedagogy?This question investigates the 

potential benefits of NEP 2020 on improving teacher competency, classroom effectiveness, learner engagement, 

and overall educational outcomes. 

3. What barriers may affect successful implementation?This question seeks to identify systemic, 

administrative, and socio-cultural challenges that may impede the smooth transition of teacher education reforms 

from policy to practice. 

These research questions will be addressed through an analytical review of policy documents, secondary literature, 

and evaluative studies, supplemented by theoretical insights from contemporary educational reform discourse. 

 

VI. NEP 2020 and Teacher Education: Provisions and Vision 
The National Education Policy (NEP) 2020 marks a radical departure from past educational frameworks in 

India, especially in the domain of teacher education. It envisions a transformative change aimed at elevating the 

standards of teacher preparation, pedagogy, and professional growth. This section explores the critical provisions 

of NEP 2020 related to teacher education, including the establishment of a four-year integrated B.Ed. program, 

the evolution of multidisciplinary teacher education institutions, holistic pedagogy, the formulation of 

National Professional Standards for Teachers (NPST), and the introduction of continuous professional 

development (CPD) through initiatives such as the National Mission for Mentoring (NMM). 

 

6.1 Four-Year Integrated B.Ed. Program 

A cornerstone reform of NEP 2020 is the implementation of a four-year integrated B.Ed. program, replacing 

the existing fragmented and often superficial teacher training models. This new structure combines disciplinary 

knowledge with robust pedagogical training from the outset, promoting both theoretical grounding and practical 

readiness (Ministry of Education, 2020). The goal is to standardize teacher education as a rigorous professional 

course, akin to engineering or medicine. 

This shift addresses a longstanding issue in Indian teacher education: the prevalence of substandard one-year or 

two-year B.Ed. programs offered by private institutions with limited teaching quality (NCTE, 2019). Studies have 

shown that longer integrated programs better equip teachers with content mastery and pedagogical skills 

(Ramachandran & Goel, 2021). NEP 2020 mandates that by 2030, the four-year B.Ed. program will be the 

minimum degree requirement for teaching, signaling a move toward a high-quality, integrated approach to 

teacher training. 

 

6.2 Multidisciplinary Teacher Education Institutions (TEIs) 

Another structural change envisioned in NEP 2020 is the creation of multidisciplinary and holistic institutions 

for teacher education. The policy recommends that all standalone Teacher Education Institutions (TEIs) be phased 

out and integrated into larger multidisciplinary institutions or universities (Ministry of Education, 2020). This will 

promote a more liberal and comprehensive academic environment for pre-service teachers, allowing for cross-

disciplinary exposure and research-led instruction. 

Research indicates that exposure to multiple disciplines enriches the learning environment and leads to better 

teaching outcomes (Dewey & Bentley, 2018). For instance, a teacher trained in a multidisciplinary setting is more 

likely to incorporate social, technological, and philosophical perspectives into their pedagogy. Moreover, such 

institutions are better positioned to facilitate collaboration between education departments and other faculties, 

thereby fostering interdisciplinary dialogue and innovation in teaching (Gupta, 2021). 

 

6.3 Emphasis on Holistic and Experiential Pedagogy 

NEP 2020 calls for a significant departure from rote learning to holistic, experiential, and inquiry-driven 

pedagogy. It emphasizes student-centric methods such as activity-based learning, arts integration, project-based 

work, and critical thinking (Ministry of Education, 2020). The teacher's role is redefined from a disseminator of 

information to a facilitator of learning. 

Such pedagogical shifts require robust teacher training programs that focus on constructivist approaches, child 

psychology, inclusive education, and classroom diversity (Sharma & Kumar, 2022). The policy promotes school 

internships, practical teaching modules, and community engagement projects as essential components of 

teacher education. These experiential elements align with global best practices in teacher preparation, which 

emphasize learning by doing and reflective teaching (Darling-Hammond et al., 2017). 

6.4 National Professional Standards for Teachers (NPST) 

To enhance teacher accountability and quality, NEP 2020 proposes the development of National Professional 

Standards for Teachers (NPST) by 2022. These standards will be revised periodically in consultation with 



Reimagining Teacher Education through NEP 2020: A Study of Policy Awareness, .. 

DOI: 10.35629/9467-1207349357                                 www.questjournals.org                                      353 | Page  

stakeholders to align with the evolving needs of learners and the education system (Ministry of Education, 2020). 

NPST will serve as a benchmark for teacher performance, recruitment, promotions, and professional development. 

NPST is expected to address critical parameters such as professional ethics, content knowledge, pedagogy, 

learner assessment, and classroom practices (Bhattacharya, 2021). The adoption of NPST is likely to bring 

uniformity and transparency to teacher evaluation and contribute to raising the social and professional status of 

teaching in India. 

 

6.5 Role of the National Mission for Mentoring (NMM) 

Recognizing the importance of mentoring in teacher development, NEP 2020 introduces the National Mission 

for Mentoring (NMM), which will connect experienced educators with novice teachers for continuous guidance 

and support (Ministry of Education, 2020). The mission envisions the creation of a pool of outstanding retired or 

in-service educators who can mentor new entrants into the profession. 

Mentoring plays a pivotal role in improving instructional practices, reducing teacher attrition, and fostering 

professional identity (Ingersoll & Strong, 2011). NMM will institutionalize mentoring relationships, ensuring 

that teacher development extends beyond initial training into the early years of teaching and beyond. 

6.6 Integration of Technology and Continuous Professional Development (CPD) 

In keeping with global educational trends, NEP 2020 emphasizes the integration of digital technologies in teacher 

education. It supports the use of online platforms, AI-based adaptive tools, and digital repositories like 

DIKSHA for both pre-service and in-service teachers (Ministry of Education, 2020). These tools aim to create 

personalized learning pathways and enhance access to quality resources. 

Further, the policy mandates continuous professional development (CPD) for teachers, with a minimum of 50 

hours per year allocated to training, reflection, and skill enhancement (NCERT, 2020). CPD activities will include 

workshops, online courses, collaborative teaching practices, and action research. This commitment to lifelong 

learning is aligned with the belief that teaching is an evolving profession requiring regular upskilling. 

Research by OECD (2019) indicates that systems with regular CPD structures produce higher teacher efficacy 

and better student outcomes. India's move toward structured and technology-enabled CPD reflects an important 

step in professionalizing the teaching workforce. 

 

6.7 Teacher Recruitment and Career Path Reforms 

Finally, NEP 2020 proposes major reforms in teacher recruitment and career progression. It advocates for a 

transparent and merit-based recruitment process through rigorous TETs (Teacher Eligibility Tests) and subject-

specific entrance assessments. Moreover, it introduces a career management framework that links promotions 

with demonstrable competencies and ongoing professional development rather than tenure alone (Ministry of 

Education, 2020). 

This model is intended to motivate performance, recognize excellence, and provide teachers with opportunities 

for leadership roles such as master teachers, curriculum designers, and teacher educators. The aim is to make 

the profession more attractive by providing clear growth trajectories and accountability mechanisms (Rao & 

Menon, 2022). 

 

Methodology 
Research Design 

The present study employs a mixed-methods research design to gain both depth and breadth in understanding 

the implications of NEP 2020 on teacher education. This approach combines qualitative methods such as 

interviews and document analysis with quantitative techniques like surveys and descriptive statistics. A mixed-

method design is justified due to the multifaceted nature of educational reforms, which require both numerical 

trends and nuanced interpretation of stakeholders’ perspectives (Creswell & Plano Clark, 2018). 

The qualitative component aims to capture the experiential insights of teacher educators, policymakers, and 

students, while the quantitative component helps identify broader patterns in perception, readiness, and 

institutional transformation across Teacher Education Institutions (TEIs). 

 

Data interpretation  

Objective 

To assess awareness, attitude, and perceived readiness of B.Ed. students regarding NEP 2020’s teacher education 

reforms. 

Respondent Profile 

 Total respondents (N): 50 

 Gender: 32 Female (64%), 18 Male (36%) 

 Type of Institution: 

o Government TEIs: 25 students 



Reimagining Teacher Education through NEP 2020: A Study of Policy Awareness, .. 

DOI: 10.35629/9467-1207349357                                 www.questjournals.org                                      354 | Page  

o Private TEIs: 25 students 

 Year of Study: All respondents were in the final year of the B.Ed. program 

Survey Item 1: “How aware are you of the NEP 2020 teacher education reforms?” 

Scale: 1 = Not aware, 5 = Fully aware 

 

Table 1: Awareness of NEP 2020 Reforms among B.Ed. Students by Institution Type 

Institution Type Mean Standard Deviation 

Government 3.6 0.8 

Private 2.9 0.7 

Overall 3.25 0.85 

Independent Samples t-test 

 t(48) = 3.21 

 p = 0.002 (significant at p < 0.05) 

This table presents the mean scores and standard deviations of NEP 2020 awareness levels among students in 

government and private Teacher Education Institutions (TEIs) in Kanpur district. The data clearly show that 

government TEI students (Mean = 3.6) report higher levels of awareness about NEP 2020 reforms compared to 

private TEI students (Mean = 2.9). This difference is statistically significant (t(48) = 3.21, p = 0.002), indicating 

that institutional affiliation significantly influences exposure to national policy initiatives. The cross-tabulation 

in Table 4 further confirms this: 64% of government TEI students fall under “high awareness,” whereas only 24% 

of private TEI students do. This may reflect differences in access to policy orientation sessions, faculty briefings, 

and resource availability between public and private institutions. This suggests a statistically significant difference 

in awareness between government and private TEI students. 

Survey Item 2: “NEP 2020 will improve the quality of teacher education.” 

Scale: 1 = Strongly Disagree, 5 = Strongly Agree 

 

Table 2: Attitudes of B.Ed. Students Toward NEP 2020 Reforms 

Response Category Frequency Percentage 

Strongly Agree (5) 10 20% 

Agree (4) 18 36% 

Neutral (3) 12 24% 

Disagree (2) 6 12% 

Strongly Disagree (1) 4 8% 

Mean = 3.48, Standard Deviation = 1.12 

This table represents Distribution of student responses on whether NEP 2020 is expected to improve the quality 

of teacher education. A majority of students expressed optimism about NEP 2020’s impact on teacher education, 

with 56% agreeing or strongly agreeing that it would enhance quality. However, a notable 20% disagreed, 

and 24% remained neutral, indicating pockets of skepticism or lack of detailed understanding. The mean 

attitude score (3.48) suggests cautious optimism rather than full endorsement. This points to the need for more 

policy dialogue, orientation programs, and curriculum briefings to clarify the benefits and mechanics of reform.  

Survey Item 3: “My institution is ready to implement the changes proposed by NEP 2020.” 

 

Table 3: Perceptions of Institutional Readiness for NEP 2020 Implementation 

Response Category Frequency Percentage 

Strongly Agree (5) 4 8% 

Agree (4) 9 18% 

Neutral (3) 15 30% 

Disagree (2) 13 26% 

Strongly Disagree (1) 9 18% 

Mean = 2.7, Standard Deviation = 1.13 

The table provides data analysis for Responses from B.Ed. students regarding their perception of whether their 

institution is prepared to implement the NEP 2020 reforms. When asked whether their institutions are ready to 

implement NEP reforms, only 26% agreed or strongly agreed, while a combined 44% disagreed or strongly 

disagreed. The mean score (2.7) falls below the neutral midpoint, indicating widespread doubt about institutional 

preparedness. This suggests a disconnect between policy objectives and grassroots implementation capacity. 

Factors could include outdated curricula, lack of ICT infrastructure, or insufficient faculty training—all of which 

align with concerns raised in prior literature (Kumar & Shah, 2021). 
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Table 4: Cross-tabulation of Awareness Level and Institution Type 

Awareness Level (Likert) Government (n=25) Private (n=25) 

1–2 (Low Awareness) 2 8 

3 (Moderate Awareness) 7 11 

4–5 (High Awareness) 16 6 

Chi-Square Test 

 χ²(2, N=50) = 9.48 

 p = 0.009 (significant) 

Cross-tabulation showing the relationship between type of TEI and student awareness level regarding NEP 2020. 

Although not presented in a separate table, correlation analysis between awareness scores and attitude scores 

(using Pearson's r) yields r = 0.58, indicating a moderate positive relationship. Students who are more aware of 

NEP reforms are also more likely to hold positive attitudes toward them. This implies that increasing awareness 

can play a pivotal role in building consensus and enthusiasm among future educators. 

 

VII. Analysis and Discussion 
7.1 Comparison Between Current Practices and Proposed Reforms 

Prior to the implementation of the National Education Policy (NEP) 2020, teacher education in India was 

characterized by fragmented and often substandard programs, particularly in private institutions. The prevalent 

model included one-year or two-year B.Ed. programs with limited integration of pedagogical theory and practice 

. NEP 2020 proposes a transformative shift by introducing a four-year integrated B.Ed. program, aiming to 

combine subject knowledge with pedagogical skills from the outset . 

Furthermore, the policy emphasizes the transition of standalone Teacher Education Institutions (TEIs) into 

multidisciplinary institutions, fostering a more holistic educational environment . This contrasts with the current 

scenario where many TEIs operate in isolation, limiting interdisciplinary learning and research opportunities. 

 

7.2 Impact on Quality, Equity, and Access to Teacher Education 

NEP 2020's emphasis on integrated programs and multidisciplinary institutions is expected to enhance the quality 

of teacher education by providing comprehensive training . The policy also aims to improve equity and access by 

promoting inclusive education and encouraging the use of regional languages in instruction . However, disparities 

persist, particularly in rural and underprivileged areas, where access to quality teacher education remains limited 

.  

7.3 Institutional Readiness and Capacity 

The successful implementation of NEP 2020 hinges on the readiness and capacity of institutions. While some 

institutions have begun restructuring programs to align with the policy, many face challenges such as inadequate 

infrastructure, lack of trained faculty, and limited financial resources . The transition to multidisciplinary 

institutions requires significant investment and strategic planning, which may not be uniformly feasible across all 

regions.Extramarks 

 

7.4 Teacher Perceptions and Readiness 

Educators' perceptions play a crucial role in the implementation of NEP 2020. Studies indicate a general 

willingness among teachers to embrace the reforms, recognizing the potential for professional growth and 

improved student outcomes . However, concerns about increased workload, the need for continuous professional 

development, and adaptation to new pedagogical approaches have been expressed. Addressing these concerns 

through targeted training and support is essential for effective policy adoption.  

 

7.5 Role of Regulatory Bodies (NCERT, NCTE, SCERT) 

Regulatory bodies such as the National Council of Educational Research and Training (NCERT), National 

Council for Teacher Education (NCTE), and State Councils of Educational Research and Training (SCERT) are 

pivotal in standardizing and guiding teacher education reforms. NCTE's development of the National Professional 

Standards for Teachers (NPST) aims to establish clear benchmarks for teacher competencies . NCERT and 

SCERTs are responsible for curriculum development and teacher training programs, ensuring alignment with NEP 

2020 objectives. 

 

7.6 Inclusion of Indigenous Knowledge and Language Diversity 

NEP 2020 emphasizes the integration of indigenous knowledge systems and the promotion of multilingualism in 

education. Incorporating local traditions, cultures, and languages into the curriculum is intended to make 

education more relevant and inclusive . This approach requires teacher educators to be well-versed in regional 

contexts and languages, necessitating specialized training and resources.Substack 

 

https://www.extramarks.com/blogs/schools/teacher-education-in-nep-2020/?utm_source=chatgpt.com
https://substack.com/home/post/p-148887362?utm_campaign=post&utm_medium=web&utm_source=chatgpt.com


Reimagining Teacher Education through NEP 2020: A Study of Policy Awareness, .. 

DOI: 10.35629/9467-1207349357                                 www.questjournals.org                                      356 | Page  

VIII. Challenges in Implementation 
8.1 Infrastructure and Financial Constraints 

Implementing NEP 2020's reforms requires substantial investment in infrastructure, including modern classrooms, 

laboratories, and digital resources. Many institutions, especially in rural areas, lack the necessary facilities and 

funding to support these upgrades . Securing adequate financial resources and ensuring equitable distribution 

remain significant challenges. 

8.2 Resistance to Change from Existing TEIs 

Transitioning from traditional teacher education models to the integrated, multidisciplinary approach proposed by 

NEP 2020 may face resistance from existing TEIs. Concerns about institutional autonomy, curriculum overhauls, 

and the need for faculty retraining contribute to hesitancy in adopting the new framework . Engaging stakeholders 

and providing clear implementation guidelines are essential to mitigate resistance. 

8.3 Regional Disparities in Education Systems 

India's diverse educational landscape presents challenges in uniformly implementing NEP 2020. Variations in 

state policies, resource availability, and institutional capacities lead to disparities in adopting reforms . Tailoring 

strategies to regional contexts and fostering collaboration between central and state authorities are necessary to 

address these disparities. 

8.4 Alignment with State Education Policies 

Education being a concurrent subject in India necessitates alignment between NEP 2020 and individual state 

education policies. Differences in priorities and approaches can hinder cohesive implementation . Establishing 

mechanisms for coordination and dialogue between central and state governments is crucial for harmonizing 

efforts.  

8.5 Need for Capacity-Building Among Teacher Educators 

The shift towards experiential and multidisciplinary education requires teacher educators to acquire new 

competencies and pedagogical skills. Many educators may lack exposure to contemporary teaching methodologies 

and digital tools, highlighting the need for comprehensive capacity-building programs . Investing in continuous 

professional development is vital for the successful realization of NEP 2020's vision. 

 

IX. Conclusion 
The present study examined the implications of the National Education Policy (NEP) 2020 for teacher 

education in India, with a specific focus on Kanpur district. Using a combination of surveys and interviews, the 

research aimed to assess awareness levels, attitudes, and institutional readiness among B.Ed. students and 

educators across both government and private TEIs. The findings indicate that while awareness of NEP 2020 is 

moderate to high among government TEI students, it remains comparatively lower in private institutions. This 

awareness gap has a tangible impact on student attitudes and confidence in the policy's potential to bring about 

meaningful change. Statistical analysis confirmed that the difference in awareness levels between government and 

private institutions was statistically significant, and a positive correlation was observed between awareness and 

favorable attitudes. Despite general optimism regarding NEP 2020's vision, there is significant concern 

regarding implementation challenges. Institutional readiness remains questionable, with less than one-third of 

respondents believing that their institutions are adequately prepared to execute the reforms. Qualitative insights 

echoed these concerns, citing inadequate teacher training infrastructure, outdated curricula, and lack of digital 

readiness as key hurdles. 

These findings underscore the need for a multi-stakeholder strategy to implement NEP reforms effectively. 

Teacher Education Institutions must prioritize faculty development programs, enhance digital infrastructure, 

and actively engage students in the reform process. Simultaneously, policymakers must ensure that the vision 

of NEP 2020 is matched with actionable and context-specific implementation roadmaps. In conclusion, NEP 

2020 holds tremendous potential to elevate teacher education standards in India. However, its success will depend 

not only on visionary policy framing but also on ground-level preparedness, continuous monitoring, and 

iterative feedback mechanisms. By highlighting the current landscape in Kanpur district, this study provides 

both a diagnostic and prescriptive lens for achieving the transformative goals laid out in NEP 2020. 
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